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Workshop 1, 4 April 2018: Bundjalung Elder, Aunty Thelma James begins the project  
with a walking meditation on Country in the back yard at  
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Report Summary 
Growing up on Widjabul Wia-bal Country was a 2018 project undertaken by the YWCA 
Australia (Northern Rivers). It was funded by the Australian Government Department 
of Social Services’ Communities for Children Program. A book from the project was 
funded by Lismore City Council’s Community Grants Scheme. 

The project engaged around 350 children from 7 early childhood education (ECE) 
centres in the Lismore Local Government Area in a year-long project that inquired into 
the relationship between where they live, their identity, and the Aboriginal concept of 
Country. The project was undertaken in partnership with the Bundjalung Elders 
Council and underpinned by the principles of the Reggio Emilia approach to ECE. 
Thirteen educators from the centres were co-researchers with the children. A 
Pedagogical Coordinator led the project, and with an academic from Southern Cross 
University and a Project Documenter formed the Pedagogical Coordination Team. 
Project work took place in each centre in Terms 2-4, 2018 and at 19 2-hour workshops. 

This evaluation was conducted in Term 4 of 2019. Interviews were conducted with 12 
educators and the members of the Pedagogical Coordination Team. 

The evaluation found that educators’ project work generated profound professional 
learning, including a deeper understanding of Aboriginal culture, and new practices 
for engaging with childrens’ interests to develop rich, project-based curriculum. 

Practices at centres had changed including the use of documentation for in-process 
understanding of children’s interests and learning. Centres were more able to 
meaningfully incorporate Aboriginal culture into programs, were engaging with Elders 
and beginning each day with an Acknowledgement of Country. These changes and 
other project outcomes assisted centres to meet or exceed accreditation standards. 

Children who participated in the project developed an understanding of the Country 
on which they lived. For Aboriginal children, understanding and acknowledging 
Bundjalung Country and the other Countries of their peers generated a sense of 
strength in their identity. Schools with relationships with early childhood centres saw, 
often for the first time, an Acknowledgement of Country in the classroom conducted 
by children. Educators felt that the stronger sense of belonging was significant for 
some children’s transition to primary school. Educators also noted children’s 
appreciation and awareness of Aboriginal culture through direct contact with Elders. 

The project book, Growing Up on Widjabul Wia-bal Country, Bundjalung Nation, 
Lismore, was a highly valued outcome for all centres, educators, children and families. 
The Mayor of Lismore has committed to providing copies of the book as a gift to all 
young children who are becoming new citizens at citizenship ceremonies. Children, 
educators and families presented a copy of the book to the Bundjalung Elders Council, 
with the Elders moved that children were learning about their culture at a young age. 

This innovative project has received widespread recognition with the Pedagogical 
Coordinator and educators being asked to give presentations or write articles about 
the project for regional and national conferences and publications.  
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Introduction 
In late 2017, as part of their Communities for Children’s Program, the YWCA Australia 
(Northern Rivers) conceived of a project in which a group of early childhood 
educators, and young children and jarjums aged 3–5 years would explore the meaning 
young children make of growing up in Lismore on Widjabul Wia-bal Country. This 
collaborative project, which became known as the ‘Growing Up in Lismore on 
Widjabul Wia-bal Country’ (GUILOWWC) project, was supported by Widjabul Wia-
bal Elders, artists and academics from Southern Cross University. The educators 
developed their own centre-based investigations that emerged from children’s 
interests in collaboration with Elders nominated by the Bundjalung Elders Council, 
with artists, as well as meeting together regularly to reflect on how centre practices 
connect and diverge around the overall intent and research question.  

This innovative project followed the principles and processes of the Reggio Emilia 
approach to early childhood education and brought that north Italian approach into 
dialogue with the complex context of the culture and society of settler colonial 
Australia. The Reggio Emilia approach views children as competent learners who have 
the capacity to engage in sustained investigations of their own interests. Educators are 
viewed as co-researchers in this activity of investigation, whose competence is in 
observing children, and guiding children’s enquiries as a result of those observations. 
Continual reflection on the process of enquiry is achieved through documentation of 
learning which makes learning visible. A selection of this in-process documentation – 
photographs, notes, observations of what children do and say – as well as the 
children’s final creative works were used to produce a book which was funded by a 
Lismore City Council Community Grant. This book, Growing Up on Widjabul Wia-bal 
Country, Bundjalung Nation, Lismore is an expression of the relationship between 
children’s identities and the place they came to know during the project. 

The Reggio Emilia approach “has become an international phenomenon of early 
childhood education, the subject of worldwide attention and admiration” (Moss 2019, 
p.65). However, it is not an approach that is open for simple replication, rather it needs 
to be developed as “a local cultural project” (Moss 2019, p. 66) which “can be achieved 
by local communities or groups with the courage and imagination to engage in ‘a 
collective experimental practice from below’” (Moss 2019, p. 68, citing Unger). In this 
project, this work was undertaken through co-design by the Pedagogical Co-ordinator, 
Consulting Elder, educators and academics, in relationship with children and Country. 
It is not surprising, then, given such complexities, that while the Reggio Emilia 
approach is well established in individual Australian educational institutions, this is 
the first time it has been used in a city-wide project which specifically intervenes into 
Aboriginal/non-Aboriginal relationships and the attendant relationships with place.  

This project fits within the Communities for Children’s principles of work that is: local 
level, ‘tailored to local needs’; collaborative, facilitating joint planning and sharing of 
information; and evidence-based, utilising high-quality and empirically-proven 
approaches to achieving improved outcomes of children and families. Outcomes 
include increased levels of early childhood well-being and development, increased 
numbers of children transitioning effectively to school and increased opportunities for 
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children to make positive changes that they identify (Lismore Communities for 
Children Strategic Plan, 2015-19). Through the professional learning focus, the project 
increased network engagement and collaboration within the Early Childhood 
Education sector, increased understanding and use of evidence-based programs, and 
contributed to broader community development outcomes in the Lismore LGA. 

A brief outline of the process of the ‘Growing Up in Lismore on 
Widjabul Wia-bal Country’ Project  
The ‘Growing Up in Lismore on Widjabul Wia-bal Country’ Project had four phases 
(see Appendix 1 for a more detailed outline).  

During Phase 1 the project concept was developed by the project Pedagogical 
Coordinator and approved by the Northern Rivers Communities for Children Advisory 
Committee. The Bundjalung Elders Council agreed to be a project partner. Expressions 
of Interest from Early Childhood Education Centres were sought and following an 
assessment of the expressions received, a project team was formed. 

The second phase, project design, occurred in Terms 1 and 2, 2018. During this phase, 
along with other project work, a ‘declaration of intent’ and research question for the 
project were developed collaboratively by the project team: 

− Declaration of Intent: ‘Inspired by Widjabul Elders and Country of the 
Bundjalung Nation, young children and educators of Lismore will explore and 
make visible their connections between place and identity.’ 

− Research Question: ‘How do we come to know the place where we live, learn 
and play and how does that shape who we are becoming?’  

 

 

The research project concept and research question, with Carlie 
Martin, Possums Early Education Centre. 19 September 2018. 
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During phase 3, in Terms 2 and 3 2018, educators began engaging with children on the 
research question, and documenting children’s interests and work. Elders and artists 
visited each centre to complement engagement on the research question.  

 

 

Discussing work by children from Friends Childcare Centre. 5 September 2018. 

 

The fourth phase in Term 4 2018 and Term 1 2019 saw the development, design and 
publication of a book that documented children’s engagement in the project and their 
learning processes. There was widespread interest in the completed project, resulting 
in requests for presentations and articles on the project concept, design and process. 

The Project Evaluation 
In August 2019 the YWCA Australia commissioned Southern Cross University (SCU) to 
conduct an evaluation of the project. An Evaluation Team was assembled that included 
three people involved with the GUILOWWC project. In order to maintain objectivity 
in the evaluation process an independent evaluator was employed to conduct 
interviews with project participants, an analysis of the interview transcripts and write 
the Evaluation Findings section of this report. The evaluation team was: 

Name Evaluation Role GUILOWWC Project Role 
A/Prof. Rob Garbutt Evaluation Coordinator Project Documenter, SCU academic 
Dr. Jan Backhouse Project Evaluator Not involved 
Ms. Shauna McIntyre Evaluation Team Member Pedagogical Coordinator 
Dr. Wendy Boyd Evaluation Team Member Reggio-Emilia Australia Information 

Exchange Northern Rivers Co-
Convenor, SCU Academic 
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For the evaluation, a schedule of interview questions was developed by the Evaluation 
Team (see Appendix 2). A list of interviewees was developed that included all 13 early 
childhood educators, the Consulting Elder, the Pedagogical Coordinator, the Project 
Documenter and the Southern Cross University academic who is also the Reggio 
Emilia Australia Information Exchange Northern Rivers Network Co-Convener. A pilot 
of the interview questions was undertaken with the latter three interviewees who 
formed the pedagogical coordination group of the GUILOWWC project.  

The Evaluation Coordinator informed the educators of the evaluation and the 
Evaluator by phone and email, with the Evaluator then making appointments for 
phone or face-to-face interviews. Prior to the interviews, educators were provided with 
a copy of the interview questions. Twelve early childhood educators were interviewed 
either face-to-face or by telephone, with one educator unavailable for reasons outside 
the control of the evaluation. The Consulting Elder for the project also took part in a 
face-to-face interview. All interviews were audio recorded, transcribed and analysed in 
preparation for the evaluation. Analysis involved coding transcripts for emerging 
themes. At the end of the evaluation process all participants were invited to attend a 
feedback session which was held to present the draft findings from the project for their 
feedback. Three educators and the Consulting Elder were available for this mid-
December after work meeting.  

The evaluation process was granted approval (Approval Number ECN18-155) by 
Southern Cross University’s Human Research Ethics Committee. During the project all 
ethical requirements, guidelines, and protocols were observed, including in relation to 
issues of consent, confidentiality, privacy and anonymity of participants. 

Evaluation Findings 
The evaluation findings are grouped according to the role of the interviewees in the 
initial project: Educators, Consulting Elder and the pedagogical coordination group. In 
the findings that follow, themes are illustrated by direct quotes from the interviews 
which appear in quotation marks. 

EDUCATORS 
Educators’ experience of the project 

Educators agreed that the outcomes ‘way outstripped’ their expectations. Positive 
experiences included gaining a much deeper awareness of Aboriginal culture, as well as 
experiencing a new format for professional learning that was interesting, exciting and 
stimulating. The project offered a collaborative opportunity to meet other educators, 
share ideas, hear different points of view, as well as learning about any challenges they 
were experiencing: ‘it was nice to get that feedback that we weren’t alone.’ Having the 
opportunity to develop rich relationships with local Elders was also an important and 
valuable experience, hearing their stories, learning about the Widjabul Wia-bal 
Country. Even though the project was ‘quite demanding’, educators believed that 
volunteering their time was extremely rewarding and for one educator was ‘one of the 
best teaching years that I’ve had.’ 
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Jessica Rogers (Goonellabah Goodstart Early Learning) shares  
process documentation at an educators’ workshop. 27 June 2018. 

 

Professional Development Outcomes 

Most educators believed that they had personally gained a lot through coming 
together with others from a range of early childhood settings, sharing experiences, 
successes, failures, and frustrations. Also, their professional development as teachers 
had been enhanced through engaging children in more meaningful experiences than 
usual, and to ‘not become complacent in my practice.’ Some educators developed a 
change in their teaching style, encouraging the children to really notice and connect 
with Country through incorporating a lot of loose parts and natural materials into 
their weekly program. An enhanced knowledge of the Reggio Emilia approach to ECE, 
its connection to Widjabul Wia-bul land, working in partnership with children, was 
also an important part of educators’ professional development. Added to this was a 
growth in learning about the Bundjalung nation, the local landmarks, language and 
environment, and the excitement of being able to share that with the children. 

Children’s Learning 

Educators agreed that involving the children in the project had positively impacted 
their learning. The children’s growth in cultural awareness had been enhanced 
through relationships with local Elders who shared their knowledge of the land 
through stories, music, songs and dances. Another benefit for children had been 
bridging the gap between preschool and school. It was agreed that the children’s 
confidence in their own abilities, their knowledge and awareness of Aboriginal culture 
and a connection to the broader community, would greatly assist them in their 
transition to school. Involvement in the project had also been empowering for children 
who were very excited that their ideas, language and creativity were so valued and may 
end up in a book. As one educator commented, ‘the kids really loved engaging with 
community members, they were really willing participants, very confident.’ 
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Changes in Centre Practices 

The introduction of an Acknowledgment of Country was one of the major changes in 
practice within the centres as a result of the project. Paying respect to the traditional 
owners of the land, the Elders both past and present, and ‘to care for the people, the 
place and the animals that live here.’ Another major change in practice was 
implementing a lot of Aboriginal culture, ‘so our centre becomes more cultural-
friendly.’ Children were encouraged to connect with the land through engaging with 
nature in their play, finding the beauty in spiders’ webs and drawing with sticks in the 
sand. Some centres had introduced bush tucker gardens that the children cared for, 
bringing in ‘the bees and the birds, so they can see that whole link there.’ 
Incorporating the children’s voices into their program was another change for some 
centres. Children were encouraged to talk to educators about their day at the centre 
through drawing pictures and verbalizing what they had learned, believing that ‘there 
are lots of languages that children speak, and art is one of them.’ The documentation 
of projects had also changed in some centres as a result of the project through use of 
large art books with children writing and drawing directly into them, and educators 
adding photographs and observations of current projects. At another centre children 
were provided with clipboards, and could be seen ‘drawing the trees and talking about 
the land.’ A number of centres had incorporated The Eight Ways of Learning, an 
Aboriginal learning framework, with the help of local Elders. At one centre Aunty 
Thelma had helped with Aboriginal language, and at another talked to the children 
about bush tucker, showing them examples, and cooking with them. 

 

 

Artists Maxine Bolt (left, closest to the camera) and Tim Fry (to her left) at an artist 
workshop for educators, 13 June 2018. A key Reggio Emilia principle is that educators 

become familiar with materials prior to working with them with children. Following this 
workshop Maxine and Tim held workshops for children at the centres. 
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Outcomes for Centre Accreditation 

Positive outcomes for accreditation were another result of the project through the 
setting up of more meaningful learning environments for the children, community and 
family involvement, incorporating sustainability, learning about ecosystems, and a 
strong connection with the Aboriginal community. Also, ‘being able to show the 
Assessment and Ratings Officer our book and talk about the project, that we are in a 
collaborative partnership with families.’  

Ongoing Relationships with Bundjalung Elders  

Developing ongoing relationships with Bundjalung Elders was a positive outcome for 
most centres, with one educator commenting that the ‘connection with Aunty Thelma 
is great and has proven to be a wonderful asset for the centre.’ Educators talked about 
their relationship with Uncle Gilbert and others who would come and do artwork and 
dancing. At the end of the project when the book was presented to the Elders ‘they 
were blown away’, and have indicated that ‘they would like to be involved in the next 
one.’ The children’s relationship with Elders had also been enhanced through the 
project, giving the children ‘much more of a sense of who these people were, and the 
importance of these people in our community.’ A number of educators talked about 
the children’s close relationship with Aunty Thelma as she engaged with them through 
Aboriginal dancing, games, bringing in cultural artifacts, and sharing her stories. 
Families were also able to build up a relationship with the Elders during the project, 
which resulted in them ‘being able to see through the eyes of the children what it 
meant to be on Bundjalung Country.’  

The Impact of the ‘Growing up on Widjabul Wia-bal Country’ book 

Educators agreed that the project book was positive for the community, the children, 
the families, and themselves personally: ‘an Australian book that says this is how we 
come to know our country, Aboriginal and non-Aboriginal.’ One educator described it 
as developing ‘a great sense of community for the children and educators, then as a 
wider group of collaborating centres, raising awareness of what children can do’. The 
book was also ‘a conversation-starter for new families’. Another added that the book 
showed ‘that children can have a voice about things that are important to them.’ All 
agreed it was wonderful that the book will be presented to all families who become 
citizens at future Citizenship Ceremonies, ‘so that they come to know they’re on 
Widjabul Wia-bal Country.’ It was unanimous that the children loved the book, to see 
‘their work acknowledged in it, their photos, drawings, language, their words’, and 
were very proud to share it with their parents, grandparents, and Elders. Parents were 
excited to see their children’s work in the book, as well as being a wonderful memento 
of their cultural learning journey. For educators themselves, many felt privileged to 
have been part of the project, an opportunity to collaborate with educators from 
different settings and diverse levels of experience, develop relationships with other 
professionals, to be able to share and look at things in a more meaningful way, 
‘because sometimes you feel like you’re alone.’  
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Book launch 10 February 2019. Mim O’Grady (Ngulliboo Muggi (All of 
Us Strong) Transition to School Program), with other educators in the 

background, explains the project to parents 

 

 

Mayor of Lismore, Cr. Isaac Smith, with new citizens at a citizenship ceremony at 
Lismore Council Chambers. New young citizens of Lismore are now presented with a gift 

of ‘Growing Up on Widjabul Wia-bal Country, Bundjalung Nation, Lismore’.  
The book is in the hands of the young girl third from right. 11 April 2019. 

 
Future Projects 

A number of the educators were disappointed that the project had not continued in 
some form, as ‘it gained such momentum, we had such good relationships with the 
Elders and they also wanted to continue.’ Also, other centres in the area had made it 
known that they were very excited about being involved the next time around. 
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In answer to a question about advice for other centres if they were contemplating 
participating in a future version of the project, educators were positive, encouraging 
others to ‘keep your mind open, let it lead you away, and you’d be surprised at what 
happens.’ Other advice was ‘to let go of your preconceptions’, ‘be prepared to take risks 
and try some things that you’ve never tried before’, ‘jump in and go for it.’ Even though 
it might be a slow process, it was considered to be a positive experience, a great 
opportunity to connect with other early childhood educators, ‘and at the end of it 
you’ve got this amazing book.’  

 

 

Shauna McIntyre (Pedagogical Coordinator) and Leonie Lane (Graphic Designer)  
among submissions of children’s work for the project book. 3 October 2018. 

 

The Importance of Effective Pedagogical Coordination 

 When asked for any concluding comments, many of the educators applauded the time 
and effort put into the project by both the Pedagogical Coordinator and Documenter. 
The Pedagogical Coordinator was particularly praised for bringing the group together 
where ‘everyone was valued’, with one commenting that ‘she made sure everybody felt 
really comfortable, she brought her knowledge, but didn’t impose it.’ Also, her close 
connection and deep respect for the Elders, connection to the community, and Reggio 
knowledge, were considered important contributing factors to the project.  

CONSULTING ELDER 

In an opening question regarding her experiences of the project, Aunty Thelma 
commented that she was fully engaged and could relate to the different style of 
learning that connected young children with the Aboriginal culture. Benefits for her 
included not only the sharing of knowledge, but also the receiving of experiences from 
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the preschool staff and children. Aunty Thelma described the journey as being ‘in-
depth, regular, the people who were involved were so eager and keen, and the 
Aboriginal community and the Elders kept them motivated.’ Positive outcomes from 
the project included the wisdom shared by the Aboriginal people with the staff, 
teachers and preschoolers. Educators were encouraged to allow the children ‘to 
connect to Country by laying down on the grass, listening to the birds, the animals … 
that whole involvement with nature.’ Aunty Thelma also talked about excursions 
organized by centres to the museum and art gallery, then the children mapping where 
they had been, and drawing pictures of what they had seen. At the conclusion of the 
project, one of the highlights for her was ‘to have at the end of the day, the little ones 
come and share their enthusiasm with us by giving us a book, and that was wonderful.’ 
However, Aunty Thelma related the disappointment felt by some centres that the 
project would not be continued, as well as the interest shown by other organisations 
all over Australia who had seen the book. 

 

 
Children, educators and family present the project book to Bundjalung Elders. In the 

background, Sarah Black (Friends Childcare Centre) and Uncle Mickey Ryan 
(Bundjalung Elders Council Chair) discuss the book. 15 February 2019. 

PEDAGOGICAL COORDINATION GROUP 

In addition to the educators’ experiences, the pedagogical coordination group noted a 
range of outcomes from the project, including: 

− That the book from the project is being given to all families with young 
children who are becoming citizens of Australia at citizenship ceremonies held 
in the Lismore LGA; 
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− presentations being given about the project by the pedagogical coordinator and 
educators at early childhood education seminars or conferences (see Appendix 
3); and 

− articles on the project being published in regional and national publications 
(see Appendix 3). 

 

 

Shauna McIntyre and Lynette Funnell (Lismore Preschool) present on the project at the 
North Coast Regional Early Childhood Australia Conference, Kingscliff. 30 March 2019. 

 

These are examples that indicate the significance of a project that demonstrated 
‘children are not just consumers of culture, they’re also contributors to culture.’ 
Moreover, while educators commonly find it difficult to bring aspects of Aboriginal 
culture into their programs, in this project centres were able to introduce a daily 
Acknowledgment of Country and develop a deeper understanding of Country by 
working with Elders. Further, the project demonstrated an innovative, place-based 
process for early childhood educator professional development that involved educators 
meeting regularly from a range of service types; preschools, long day care centres and 
transition to school programs. By gathering regularly with a common self-defined 
purpose, as co-researchers with children, the educators, Elders, artists and pedagogical 
coordinator became their own professional development program, and began 
developing a distinctive, place-based, early childhood pedagogy.  

Conclusion 
It is clear from the stories told by the educators, the Elders, and members of the 
pedagogical coordination team, that the ‘Growing up in Lismore on Widjabul Wia-bal 
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Country’ project has been a great success. The experience was considered to be a 
professional development opportunity for everyone connected with the project, which 
included personal growth, working as part of a team and in partnership with the 
children, changing ways of thinking and educating in a different way. The project has 
been empowering for the children involved in the project, connecting with the Elders 
through stories, dance and music and taking this knowledge home to their families. 
The published book as a tangible outcome of the project has had a wide positive 
impact on the children, their families, the educators and the community, and is so 
aptly described by Aunty Thelma in her tribute: ‘This book is full of hope. It is about 
young children connecting to Country, about learning to respect the land and people’s 
presence on the land, Aboriginal people and all of us, including the children, together.’ 

Reference 
Moss, Peter (2019) Alternative Narratives in Early Childhood: An Introduction for 
Students and Practitioners, Routledge, Oxford. 

 

 

Reviewing the first draft of the project book. 24 October 2018.	  
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Documentation Workshop. 27 June 2018. 

 

 

 

 
Artist-led workshop for educators. 13 June 2018. 
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Appendix 1: An outline of the process of the ‘Growing Up in 
Lismore on Widjabul Wia-bal Country’ Project  
The ‘Growing Up in Lismore on Widjabul Wia-bal Country’ Project had four phases. 

PHASE 1: PROJECT CONCEPT DEVELOPMENT, EXPRESSIONS OF INTEREST AND 
PROJECT TEAM FORMATION 

During the latter part of 2017 the project concept was developed, presented to the 
Northern Rivers Communities for Children Advisory Committee and approved. On 10 
December 2017, after a presentation of the project concept, the Bundjalung Elders 
Council agreed to be a project partner. In January 2018, the YWCA called for early 
childhood education centres within the Lismore Local Government Area to express 
their interest in engaging in the project. Seven centres responded, all were chosen, and 
all took part: Clunes Preschool, Friends Childcare Centre, Goonellabah Goodstart Early 
Learning, Jarjum Centre, Lismore Preschool, Ngulliboo Muggi (All of Us Strong) 
Transition to School Program, and Possums Early Education Centre.  

The project team comprised 13 Educators from the centres, the Pedagogical 
Coordinator who also managed the project, a Consulting Elder, a Project Documenter 
and a Reggio Emilia Australia Information Exchange Northern Rivers Network Co-
convenor who is also an academic from Southern Cross University. The Pedagogical 
Coordinator had fortnightly telephone meetings with two Project Mentors who are 
Reggio Emilia consultants. An Aboriginal and a non-Aboriginal artist were employed 
by the project to conduct a workshop with the educators and to visit each early 
childhood education centre during Phases 2 and 3 of the project. A Graphic Designer 
was employed during Phase 4 for production of a project book. 

The project workshops, Pedagogical Coordinator role, Consulting Elder and the two 
artists were funded by the Australian Government’s Department of Social Services 
Communities for Children Program. The Graphic Designer’s fee and cost of printing 
the book, a total of $8333, were funded by the Lismore City Council’s Community 
Grant Scheme. Other project personnel gave their services as an in-kind contribution. 

PHASE 2: PROJECT DESIGN 

The project design phase occurred during 6 workshops in Terms 1 and 2, 2018. All 
project workshops were held between 4:30pm and 6:30pm on Wednesday afternoons. 
An initial workshop focused on introducing the project with input from the Consulting 
Elder, Aunty Thelma James. This was followed by a workshop on the idea of Country 
and Australian Aboriginal worldviews by Will Davis from Gnibi College of Indigenous 
Australian Peoples at Southern Cross University, and a subsequent visit to 
Banyam/Baigham (North Lismore) with Aunty Thelma and Aunty Marie Delbridge the 
following week. During the remaining workshops educators were led through an 
artistic expression workshop by the two artists and a ‘declaration of intent’ and a 
research question for the project were developed collaboratively by the project team: 
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− Declaration of Intent: ‘Inspired by Widjabul Elders and Country of the 
Bundjalung Nation, young children and educators of Lismore will explore and 
make visible their connections between place and identity.’ 

− Research Question: ‘How do we come to know the place where we live, learn 
and play and how does that shape who we are becoming?’  

PHASE 3: PROJECT WORK, PROCESS DOCUMENTATION AND REFLECTION 

During Terms 2 and 3 2018 educators began engaging with children on the research 
question, and documenting children’s interests and work. This was complemented by 
visits by Elders, excursions to significant sites, and artists’ visits. Meanwhile at 6 
regular professional development meetings the project team considered, reviewed and 
interpreted documentation of the children’s work – both art and children’s voice.  

PHASE 4: BOOK DEVELOPMENT, PUBLICATION, REFLECTION AND 
DISSEMINATION 

The fourth phase in Term 4 2018 and Term 1 2019 saw the development, design and 
publication of a book that documented children’s engagement in the project and their 
learning processes. A Graphic Designer attended the three workshops in Term 4 2018 
at which the book drafts were reviewed by educators. In addition the Pedagogical 
Coordinator, Project Documenter and Graphic Designer had numerous other meetings 
to work on book details. On 10 February 2019 the book was launched at the Lismore 
Regional Gallery and on 15 February was presented by children, parents and educators 
to members of Bundjalung Elders Council. Educators then met to reflect on the 
project, its process and its outcomes at 3 meetings in Term 1 2019. 
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Appendix 2: Evaluation interview questions 

EDUCATORS AND PEDAGOGICAL COORDINATION TEAM  

The following questions were asked of the pedagogical coordination team and the 
educators. For the pedagogical coordination group questions that were centre-related 
or required direct engagement with children and families were asked even though the 
question might not be directly relevant. 

1. Overall, how would you describe your experience of the project?  
You might like to cover such things as your expectations versus outcomes, how was it 
volunteering your time, dealing with the uncertainty of the process, the benefits or 
difficulties working collaboratively with educators from other Centres, or the 
experience of having Elders involved? 
 

2. Please describe any professional development outcomes for you personally as a result 
of this project? In your answer you might reflect on specific examples. You could 
consider such things as your knowledge of the Reggio-Emilia approach and its use in 
the context of your educational practice, your understanding and knowledge of 
Widjabul/Bundjalung culture and Country, or any other outcomes for you as an 
educator of young children. 
 

3. Focusing on children involved in the project, what impact did it have on children’s 
learning? Do you have any examples you’d like to share? Do you think that there were 
any benefits regarding transition to school? Have you had any feedback on project 
outcomes from parents? 
 

4. For your Centre, do you think any practices have changed as a result of the project? Do 
you have any examples to share? (Examples might include such things as introducing 
an Acknowledgement of Country, use of documentation, new ways for program 
planning (eg following interests of children, involving children in longer-term projects) 
 

5. Did the project assist your Centre achieve outcomes that help meet accreditation 
requirements? If so, what examples do you have of these outcomes.  
 

6. During the course of this project, has your Centre developed any ongoing relationships 
with Bundjalung Elders? If you have, what has been the impact of those relationships?  
 

7. How would you describe the impact of the Growing up on Widjabul Wia-bal Country 
book? Examples could be impacts for the children participating in the project, for you 
as an educator, for your Centre, or for the Lismore community. 
 

8. Is there anything else you would like to comment on regarding outcomes for you and 
your Centre while participating in the Growing up in Lismore on Widjabul Country 
Project?  
 

9. What reflections do you have on the process of the Growing up in Lismore on 
Widjabul Country Project? For example, what was most effective for you? What could 
be improved? 
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10. What advice would you give to other Centres if they were contemplating participating 

in a future version of the Growing up in Lismore on Widjabul Country Project? 
 

11. If you have additional thoughts after the interview please don’t hesitate to email them 
to Jan for inclusion in your interview transcript. 

CONSULTING ELDER 

A set of relevant questions were developed for the interview with the Consulting Elder 

1. How was your experience of the project?  
 

2. What have been the benefits for you and other Elders? 
 

3. Are there any ways that you think the project could be improved? 
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Appendix 3: Dissemination of the Growing up on Widjabul 
Wia-bal Country project 
The following is a list, to the time of writing, of presentations and articles on the 
‘Growing up on Widjabul Wia-bal Country’ project. 

PRESENTATIONS 

2 November 2018: ‘YWCA’s Communities for Children Lismore Children’s project’ 
presented by Shauna McIntyre and Miriam O’Grady, Kingscliff Early Childhood 
Educators’ Breakfast, Kingscliff. 

26 February 2019: ‘Growing up on Widjabul Wia-bal Country’ Project and Process 
Outcomes, presented by Shauna McIntyre to Northern Rivers Communities for 
Children Advisory Committee meeting, Lismore. 

30 March 2019: ‘Growing Up in Lismore on Widjabul Wia-bal Country of the 
Bundjalung Nation: A research project with young children exploring their meanings 
of place and identity’, presented by Shauna McIntyre and Lynette Funnell, North Coast 
Regional Early Childhood Australia Conference, Kingscliff. 

4 April 2019: ‘Growing up on Widjabul Wia-bal Country’, presented by Aunty Thelma 
James, Miriam O’Grady and Shauna McIntyre, Communities for Children Cultural 
Connections Forum, Murwillumbah. 

11 April 2019: ‘Growing up on Widjabul Wia-bal Country’, presented by Aunty Thelma 
James, Miriam O’Grady and Shauna McIntyre, Communities for Children Cultural 
Connections Forum, Lismore. 

10 May 2019: ‘Growing Up on Widjabul-Wiabul Country, in dialogue with Reggio 
Emilia’, presented by Shauna McIntyre, Melinda Gambley and Dr Wendy Boyd, Reggio 
Emilia Australia Information Exchange Network Meeting (Northern Rivers), Lismore.  

13 July 2019: ‘Growing up on Widjabul Wia-bal Country’, presented by Shauna 
McIntyre, Melinda Gambley, and Miriam O’Grady, Landscapes of Transformation: The 
Reggio Emilia Australia Biennial Conference, Perth. 

10 August 2019: ‘Growing up on Widjabul Wia-bal Country’, presented by Melinda 
Gambley, Preschool Alliance Northern Rivers Conference, Evans Head. 

ARTICLES 

Shauna McIntyre (2019) ‘Growing Up on Widjabul Wia-Bal Country, Bundjalung 
Nation, Lismore – 2018’, The Challenge: Journal of the Reggio Emilia Australia 
Information Exchange, Vol. 3, No. 4, pp. 4-9 (including front and back cover images). 

Robin Osbourne (2019) ‘Youthful understanding of local Country’, GPSpeak (Northern 
Rivers General Practice Network), Autumn issue, p. 22. 

Aunty Thelma James, Lynette Funnell, Shauna McIntyre and Miriam O’Grady (2019) 
‘Spotlight On – Growing up on Widjabul Wia-bal Country, Bundjalung Nation’, 
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Narragunnawali: Reconciliation in Education, 
https://www.narragunnawali.org.au/about/news/65/spotlight-on-growing-up-on-
widjabul-wia-bal-country-bundjalung-nation-lismore-nsw (accessed 19 December 
2019).  

Shauna McIntyre (forthcoming 2020) ‘Growing Up on Widjabul Wia-Bal Country, 
Bundjalung Nation, Lismore’, Every Child (Early Childhood Australia). 


